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CHAPTER ONE
Introduction
Introduction
Reading and literacy have always been my favorite subjects as a teacher.
Watching students make the transition from learning to read to reader is a great joy.
Watching students become interested in books, finding series they enjoy, and making
recommendations to others is a major purpose for my goals as a teacher. The goal of my
project was to answer the question: How can using an intervention based on a
comprehension strategy increase student reading interest? I believe the current way we
introduce reading to students in school can be detrimental to an individual's development
as a reader. We focus on getting students able to read, find main ideas, key details and
other aspects of reading, but we miss opportunities to grow the love of reading in
students. In this chapter, I write about my personal history of reading and how it led me
to this topic of research. I discuss the significance and relevance of this topic to students,
families and teachers and how my capstone project supports all parties involved to
support students in their reading journey.
Personal History
When I was in elementary school reading came easy to me, but I did not develop
a passion for reading until later in life. During my years in school, I could read the texts,
answer questions, and recite facts, but I rarely enjoyed any books we read in school.
Reading was only something I did when it was required. I had a great school experience,
learned a lot, read books, but I never discovered the joy of reading.
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When I was in college, I finally read a book that captured my imagination. I read
A Brief History of Time by Stephen Hawking. This book transformed my idea of reading
from something I was required to do to something I enjoyed doing. The book was a
non-fiction book told in narrative form that gained my attention and fueled my
imagination. It was the first book that was able to show me reading is much more than
something we do for school. The book pushed me to look for other similar books and to
find more books written by the same author. This experience led me to discover books by
Neil DeGrasse Tyson, Michio Kaku, Brian Greene and many others. Never did I think I
would be reading books by astrophysicists that I could not put down. Thinking about my
time in school, I do not remember any books that were such a transformative experience
in my reading journey. A Brief History of Time was a style and genre of book I was not
exposed to. I did not realize such interesting books existed.
As I grew older, I read a wide variety of book titles and genres. I have read
several books that have changed my perspective on my life or the lives of others. Reading
has opened me up to many new ideas and different perspectives, and I have learned a
great deal. This only happened when I found the joy of reading outside of the classroom.
As a teacher, I try to expose students to many books, read a variety of books to the class,
and encourage students to investigate and discover books on their own. I do my best to
introduce new books to my class, but I have found it challenging to keep up due to
limited time available and the expectations of curricula. My goal for this project is to
provide educators an intervention approach based on three dimensions of demonstrated
student reading comprehension that will support students in their personal reading
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discovery. It will also allow students to track the books they have read and understand
their literary likes and dislikes.
Relevance and Importance
Throughout my years of teaching elementary grades, students have had a wide
variety of reading interests and experiences. Some students have access to many books at
home and at school, while others only have school access. Students who have had more
exposure and choices of books have increased their reading skills and reading levels at a
greater rate than those who have not had the same opportunity. Positive reading
interactions at a young age have shown to increase children’s interest in reading, and
encouraged children to read more (Bracken and Fischel, 2008). Schools should provide
students with positive reading interactions. Schools can and should provide an ample
supply of books to all students and teachers should support students in their reading
needs. Educators have control over books and reading time at school and it is important
that educators effectively use the allotted time to best support students in their reading
journey.
Teacher Relevance
As a teacher, there are many challenges in finding books that students have a
passion for and developing students' reading interests. One of the biggest challenges is
finding books that support a student's journey to becoming an effective reader while also
finding books that are engaging. Students who are learning to read or who are struggling
readers have difficulty finding books that interest them because many are too challenging.
Another challenge includes connecting with learners who may not be able to read the
books that interest them because they simply do not have enough free time to complete a

8
lengthy book. For example, chapter books are great, but can be overwhelming for some
students due to the sheer number of pages in the book. In my experience, I see students
trying to rush through chapter books without taking the time to think about what they
have read which causes them to miss a lot of the depth the writer has attempted to include
in the story. Another challenge is locating high interest books. Some teachers have
extensive classroom libraries, but it is a challenge to keep up with all the books that are
constantly being published. How can we use technology to keep up with the new
materials? During the past two years of the pandemic, educators have had to rely heavily
on technology to deliver content to students. We have access to many different
applications and online curricula which can offer better access to literacy materials for all
students, but what is the best way to utilize all of those resources?
Student Relevance
Some students have a drive to learn and enjoy reading. One of the most important
parts of my typical school day is when I do a read-aloud, and when students have time to
read independently. Students love listening to and talking about stories. I have found
during classroom read alouds, students are engaged in listening, and talking about the
books afterward. I engage students during read-alouds by asking comprehension
questions, asking for predictions, and facilitating a discussion. During our library time,
many students check out books they think they might enjoy but ultimately remain unread.
Students may start reading a book but they stop after a page, they might realize it will
take too much time, or just never start.
As part of this Capstone project, I have created an intervention strategy and
student reading tracker form that can be used to assess students’ progress in their
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independent reading journey and support student comprehension. The intervention
focuses on comprehension; specifically summarizing, sequencing and asking questions.
The intervention has three tiers to best support all students. Students track books they
have read on a form that is completed on Seesaw; an elementary school online interactive
learning platform, accessible to all students. There is an integrated rating system which
helps guide and support students' greater understanding of books they enjoy. The form
also supports students’ ability to keep an ongoing stake in what they are reading and what
they want to read next. Responses are written, drawn, or voice recorded.
This project will help students who are struggling with reading as well as those
who are reading at or above grade level. As a teacher, I want my students to begin to
develop a passion for reading. At school, we practice many reading strategies like finding
the main idea, comparing and contrasting, which help students comprehend what they are
reading. Some students find many of the texts in the curriculum we read to be boring,
difficult to follow, and few texts capture their interest. I believe student-led discovery and
control over what they are reading is vital to student reading success. Motivating students
to read is something many teachers think about everyday and this project will help them
get their students plugged into books that will be interesting, understandable, and fun to
read. The project’s intervention strategy will cause teachers to listen and ask more
open-ended questions about student comprehension and in turn will facilitate actions that
will help those who struggle. In response to more standardized testing that takes place,
Jennifer Seravallo, an author of over ten books about reading instruction, said “I think
asking open-ended questions and listening as students speak, or asking them to write their
answers, is a more accurate way of determining what they understand” (Seravallo, 2014
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p. 13). Listening to student answers to comprehension questions will give teachers a
better understanding of what the student is thinking instead of filling in a bubble on a test.
Teachers will benefit from the student tracking form because it will keep them informed
of the intervention status and students’ independent reading progress. Creating an
intervention and a form that teachers can follow will make it easier for teachers to
consistently check in with students. Many teachers already do reading interventions and
progress monitoring. The project’s student form was designed to be used weekly so
teachers may easily keep up with students' interests. Making a student form and creating
an online resource to dig deeper into students' personal preferences and nurture those
interests through the use of technology will significantly benefit everyone involved
students.
The intervention will benefit the profession and give teachers another way of
making reading accessible to all students. In a balanced literacy or structured literacy
classroom, this curriculum will be able to support independent reading time. The form
will empower students to self-select books for independent reading time. Guided reading
supports students at their individual reading level, mini-lessons and whole class
instruction give all students access to grade level content, and this intervention will give
students access to more interesting books. My school currently does little to help students
choose appropriate pleasure reading books but this Project has the potential to improve
book choice skills. At school, students have access to many sources for books; the media
center/school library, classroom library and online libraries. The project’s book tracking
form will help narrow students' choices so they can make more informed choices during
their independent and at home reading time.
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Summary
During this project, I created a student form to help teachers discover students'
areas of interest. My expectation is that given the right guidance and encouragement,
students will choose to read books beyond the typical genres like sports, mystery, etc.
The form will be on Seesaw so students can make responses in a variety of ways. The
intervention targets students' specific needs in comprehension skills and progress monitor
success while also supporting students in their own personal reading journey. Reading is
about enjoying what one is reading, making connections between books one has read, and
making connections with other people about what books they have read. When students
are given time to practice reading skills independently, students increase reading
achievement, increase vocabulary and word recognition (Messer, 2020).
The following chapters outline the research, the project and the reflection of my
capstone project. Chapter Two is a review of literature relevant to the project including
reviews of technology and reading, reading at home, balanced literacy and student
reading interest and motivation. Chapter Three is a description of the project and goes
into detail about the intervention and tracking form. Chapter Four is a reflection of the
project as a whole, including reflections on myself as a researcher, writer and learner,
limitations and implications of my project and conclusions based on the project.
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CHAPTER TWO
Literature Review
Introduction
In researching to answer my question, How can using an intervention based on a
comprehension strategy increase student reading interest? I reviewed literature about the
intersection of technology and reading, student reading interests, and a brief history of
balanced literacy in the classroom. These four topics will show the importance of my
project and help guide the thinking in creating this project.
The first section reviews literature on the topic of reading digital and printed texts
and the benefits and drawbacks of each text. Digital texts have made books more
accessible but also have their barriers to entry as well such as the ability to use a search
engine to find books (Kannianen, et al. 2019). During the COVID-19 pandemic, which
forced students into emergency distance learning in March 2020, students have had ample
practice using digital texts and digital libraries. Using these resources has become
commonplace in my school and district. The second section is a review of literature on
the benefits of reading at home.
The second section is a review of literature on the balanced literacy framework, a
common literacy framework in schools today. Educators feel there are both benefits and
drawbacks on the balanced literacy framework. Balanced literacy gives students exposure
to many types of reading instruction but in reality, educators spend the majority of their
time on guided reading and very little time on independent reading (Chai et al. (2020).
The third section is a review of literature on students’ reading interest and
motivation. Inspiring students is a huge part of an educator's job. Many educators do their
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best to expose students to all types of literature in hopes that students will develop a
passion for reading. Students who develop an intrinsic interest in reading have shown
greater skills and achievement in reading (Guthrie et al., 2000 as cited in Guthrie,
Wigfield, Metsala and Cox, 1999, p. 331).
This research will support the concept that developing students' interests can lead
students to become successful choosing books for independent reading. Students now
have access to more books than ever, both in print and online; therefore, there is more
information to navigate when picking out a book that interests them. This prompts my
question, How can using an intervention based on summarizing comprehension strategy
increase student reading interest?
Technology and Reading
Technology and reading are now intertwined in many elementary schools. Online
libraries and literacy programs are accessible to many schools. According to a 2020
survey by the National Center for Education Statistics (NCES), 70 percent of teachers
were using technology for activities normally done in the classroom and 45 percent of
schools reported having a computer or tablet for individual students. Students are using
computers, iPads or other tablets on a regular basis, inside and outside of the classroom.
According to research conducted by Jason Nagata (2021), children’s screen time has
more than doubled since the pandemic. The average screen time for children ages 10 to
14 is over seven hours. Per the previous survey, many teachers are relying heavily on
technology for all types of activities. For example, teachers are posting assignments that
can be completed online and making use of new applications that students are required to
use for math and literacy.
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In a report published in 2016 by the Minnesota Department of Education (MDE), 55
percent of Minnesota schools have some type of one-to-one device program at school.
Many students now have access to a device each day. Students need to be able to navigate
both print and different types of digital texts. There are differences between two types of
reading: digital and physical. Some differences found by Duran (2013) are:
1.

Digital texts, unlike printed texts, are not limited to alphabetical symbols.

2.

Reading digital texts can strain the eyes, and cause back, and spine issues.

3.

Comprehensibility of digital texts may be lower.

4.

It may be difficult for those having become accustomed to reading from

paper to begin on-screen reading
5.

On-screen texts may be enriched by images, videos, sounds, animations,

etc.
6.

Texts written on-screen may be designed more effectively than those being

written on paper (p. 259).
Some of Duran’s findings will only become more pronounced as time goes on. For
example, the amount of digital texts available is growing each year. In a 2016 article in
Publishers Weekly, it stated that Epic Reading, an online library, had more than 14,000
ebooks available. In 2022, Epic Reading states they now have over 40,000 ebooks
available (Inc. , 2022). These studies from Duran (2013) and Nagata (2021) show that
digital texts are becoming an increasingly popular and important part of childrens
day-to-day lives both inside and outside the classroom.
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Comprehension of digital and print texts
Comprehension is a key piece of literacy and reading in schools. Comprehension
is defined by the Oxford dictionary as “ability to understand” (Oxford Learners
Dictionary, 2022). Comprehension is the purpose of reading. According to Springer and
Alexander (2017), online texts offer specific advantages such as quicker access to texts,
and easier portability for school and home use. Students tend to prefer digital texts to
print texts, and students who used digital texts that included hypertext and extra content
were better able to integrate the material than when reading a printed text (Springer &
Alexander, 2017).
Historically, literacy has been always changing, but in a slower manner than
today. The emergence of the internet has brought on rapid and continuous change in
literacy, according to Leu, et al. (2011). Students need to be competent in comprehension
of both printed and digital texts. Online reading comprehension requires skills that are not
necessary in reading printed texts. For example, reading a text online or digitally may
require the use of a search engine to find a book or tasks, (Kannianen, et al. 2019).
Reading digital texts also “requires additional elements such as navigation of search
engine results, comprehension of wiki entries, and critical evaluation of information on a
webpage” (Notten & Becker, 2017, p. 478). Comprehension of digital and online texts is
becoming increasingly important in today’s world. Students in school not only need to be
able to comprehend printed text, but navigate digital mediums as well.
The differences between comprehension of printed and digital texts is clear.
Reading digital texts takes skills like using search engines, navigating through hyperlinks
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and digitally connected texts, and evaluating web pages that reading printed text does not.
Students need to be adept at reading, comprehending, and navigating both types of texts.
Engagement in Online Reading and Listening
The COVID-19 pandemic pushed students, teachers and families to learn how to
access school and learning resources in totally new ways. This was a challenge for all
parties. The use of technology, digital texts, online read alouds and other new engaging
activities exploded. Video chat is now being used to engage many students and children
in shared book reading. Shared book reading is a practice where an adult reads a story to
a group of children and asks questions and has conversations about the book with the
group (Gaudreau et al., 2020). Shared reading promotes an increased vocabulary,
comprehension, and a better understanding of print texts (Gaudreau et al., 2020). These
are all key things that teachers strive for on a daily basis. Gaudreau et al. (2020) tested
whether or not children would comprehend similarly over a live video of a reading or a
teacher reading in person. The study found that comprehension did not differ between the
two formats. The researchers also found that children comprehended similarly when
listening to a recorded reading by an adult (Gaudreau et al., 2020). This study shows that
there are many benefits to listening to a live adult or listening to a prerecorded reading
from an adult, and thatsing pre-recorded readings from a classroom teacher could benefit
students. It also shows that websites such as Storyline Online have value. Storyline
Online is a website with a library of read-aloud books read by actors and actresses. Singer
and Alexander (2017) concluded that educators need to be sensitive to the affordances
and disadvantages offered by digital and print reading. Students cite the ease of access
and range of materials at hand to be alluring benefits of the digital medium. And in fact,
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they may be correct. It seems that the affordances offered by the digital medium may
sometimes be worth the potential costs (p. 166).
Digital text offers advantages to readers such as accessibility and range of
materials. It is now a necessary component to any literature learning in schools. Digital
and physical libraries can provide a nearly unlimited amount of reading opportunities for
students in schools.
Reading at School
Giving time to students independently read in school is an important piece of the
school day. Students should be given some time each day to choose what they read
(Allington & Gabriel, 2012). Giving students more opportunities to read at school gives
them more time to practice selecting texts that may interest them (Allington & Gabriel,
2012). When students are able to select texts that are appropriate for their reading level
and interest, the likelihood of students reading outside of school greatly increases (Ivey &
Broaddus, 2001). One problem with independent reading time is that readers who are
struggling do not gain the same amount of practice during independent reading time than
a stronger reader (Allington & Gabriel, 2012). Students struggle to read, read less text
during independent time and understand less of what they are reading (Allington &
Gabriel, 2012). Schools can help support these students by giving students time to read
and during the same time support students who need extra support.
Reading Interventions
An intervention is designed to target students who need more support outside of
the regular lesson. Interventions are designed to identify, address needs and monitor a
group of students who are struggling in a particular area. Students in an intervention are
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assessed regularly so educators can make informed decisions about next steps (Wanzek et
al., 2013). There are three tiers of interventions: Tier One is effective core instruction for
all students. Tier Two is for students who need some supplemental support and Tier Three
is for students who need intensive support in an educational or behavioral area (Buffum
et al., 2015, p.46). Interventions are vital to student and teacher success because they
provide clear goals and objectives (Buffum et al., 2015, p. 45). Based on research by
Buffum, Mattos and Weber, there are two reasons why schools struggle to implement
effective interventions. The first is schools are continually giving more of the same
intervention such as summer school or special education (Buffum et al., 2015, p. 130).
The second is schools are in search of the “perfect” intervention product. Struggling
readers have needs in such a variety of areas so finding the “perfect” intervention product
does not exist (Buffum et al., 2015, p. 130). A successful intervention has five
characteristics. It must be research based, directive, administered by trained
professionals, targeted and timely (Buffum et al., 2015, p. 131). Educators have the
ability to create successful interventions for students by following these five
characteristics.
Importance of Reading “Just Right” Texts
“Just right” text is a text that is neither too easy nor too difficult. “Just right” texts
are an important part of developing readers. When text difficulty does not align closely
with student reader measure, little improvement is made in the area of comprehension.
Student reader measure is the student’s reading ability, and text measure is the complexity
of the text. When those two measures match up, the reader experience is drastically
improved. When those two measures do not match up, the reader's experience is
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diminished. Text complexity and text difficulty are two sets or measures when referring
to the difficulty of texts. There are three components of text complexity: quantitative,
qualitative and reader and task considerations (Pearson Education, 2022). Quantitative
text complexity measures word length, sentence length and the general difficulty of
reading the text. Qualitative text complexity measures knowledge demands,
comprehension, and text structure. Reader and task is a measure of an individual's
understanding of the text using factors such as motivation and prior knowledge (Pearson
Education, 2022). Text difficulty refers to how easy or hard a given text is compared to a
reader’s current level of reading. If reader measure and text difficulty are aligned, then
there is an expected comprehension rate of 75 percent. Allington et al. (2015) discovered
that students who were reading texts at their current reading level gained literacy skills at
a greater rate than students who chose books that were below their current reading level.
Students who were reading books well above their current reading level gained little to no
comprehension improvement (Amendum et al., 2017). These studies highlight the
importance of students reading books that are at their individual reading ability. When
students are not reading books that are in the “just right” zone, whether the text is too
difficult or easy, little improvement is made.
Schools have the opportunity to give students access to “just right” books and also
give students time to read independently each day. Allington and Gabriel (2012) suggest
that schools get rid of almost all worksheets and workbooks and to use the time saved for
independent reading time, read alouds, or literary conversations. There is time in the
school day to provide students with time to read and there are ways to make books more
accessible for all students at school.
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Student Independent Reading Level
According to Robinson (2021), a student's independent reading level is when they
are reading a text with 99 percent word accuracy and 90 percent comprehension. In a
study done in 1979, Anderson, Evertson, and Brophy learned that “A high rate of success
may be especially important when students are asked to read a passage aloud. The more
mistakes made during the average reading turn, the lower the achievement” (p. 216). It is
of utmost importance that students have the time, both in school and at home, to read
texts that are at their current reading level. It is important for not only books to be
accessible, but also books that are accessible at a students’ reading level. The best
comprehension of a subject comes when text difficulty and reading level are aligned.
There is a large gap in many students' home literacy environment, especially
during the summer months, which educators can begin to overcome by using technology
that is available to the students, and other online resources available. A great deal of
schools have access to devices for students and access to online libraries. Students have
had many opportunities to use these resources. Through the years of the pandemic,
students and educators have become more adept at using devices and resources. Now is
the time to take a closer look at everything available and put it to use to support students
and families.
Balanced Literacy
The balanced literacy framework is one of the most common ways literacy is
taught in the United States. According to Bingham & Hall-Kenyon (2013),
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balanced literacy is a philosophical perspective that seeks to combine, or balance,
skill-based and meaning-based instruction in order to ensure positive reading and writing
results in children. The balanced literacy framework is often conceptualised based on a
view of scaffolded instruction, or gradual release of responsibility where teachers provide
varying levels of support based on children’s needs (p. 15).
In classrooms, balanced literacy instruction is a long block of literacy instruction
that combines reading, writing, and phonics instruction in a supportive and positive
classroom environment (Fisher et al., 2021). The instruction is a mix of teacher modeling,
guided practice, collaborative learning and independent practice. The intent of the
balanced literacy approach was in response to the California literature framework that
encouraged whole-class instruction using authentic materials and less emphasis on
specific skills based instruction (Frey et al., 2005). In the mid 1990s, the California
Department of Education decided they needed a new framework because of low test
scores, so they transitioned to a new skills based approach during literacy instruction
(Frey et al., 2005). This new approach was coined balanced literacy (Fisher et al., 2021).
Over the years, the term balanced literacy has broadened to include all literacy based
instruction including reading, writing, phonics, and even home learning (Fisher et al.,
2021).
Is Balanced Literacy Working?
Balanced literacy has been prevalent for over 20 years. In a survey conducted in
the year 2000 by Baumann, Hoffman, Duffey-Hester et., 89 percent of teachers chose the
answer “I believe in a balanced approach to reading instruction which combines skills
development with literature and language-rich activities” (p. 348). The second most
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chosen statement was “I have an eclectic attitude toward reading instruction which means
that I would draw from multiple perspectives and sets of materials when teaching
reading” (p. 348). The idea of balanced literacy is strong among teachers. Many teachers
believe that it is the best approach when giving literacy instruction. Numerous school
districts also believe it is an appropriate approach to teach literacy and require a block of
time in the school day to implement balanced literacy.
As reported by the National Assessment of Educational Progress, only 35 percent
of 4th graders and 34 percent of 8th grade students were reading at a proficient level.
That data shows that balanced literacy instruction and other ways of teaching literacy are
not working as intended. There is a need for improvement in all areas of literacy.
Recently, studies have been conducted to learn how balanced literacy has been
implemented in classrooms. In a study conducted by Chai et al. (2020), they partnered
with a school district to find out what the district needed for implementing a balanced
literacy framework. They found that balanced literacy instruction was implemented in all
classrooms in a large district, but it varied in the time that was spent on each part of
balanced literacy. In a classroom observation, the study found that 40 percent of time was
spent on guided reading and less than 10 percent of time was spent on independent
reading. Also, less than 10 percent combined time was spent on independent writing,
interactive writing, and shared writing. Administrators were concerned about similar
issues. They felt teachers were implementing the balanced literacy approach, but were
concerned about the lack of consistency across classrooms. The conclusion of the study
was that teachers were being successful in areas of implementing balanced literacy, but
there were still areas that were lacking. Chai et al. (2020) recommended that buildings
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and schools work on consistency across grade levels by holding regular meetings,
collaborating and utilizing peer observations and mentorships to support balanced literacy
implementation. The balanced literacy approach is difficult to execute consistently across
school buildings let alone school districts.
In a similar study done by Frey, Tollefson, Pass and Massengill (2005), they
studied how balanced literacy was implemented in an urban school district. Their
findings were similar to Chai et al. The proportion of time spent on different literacy
activities varied greatly across grade levels, schools and the district, but staff and students
felt their learning was being supported. There were interesting findings in a series of
interviews conducted with staff and students and observations in the 32 different schools
within the district. During observations, the researchers said most classrooms had
libraries that provided a variety of reading material. Classrooms were organized and had
areas for small group reading, reading books and other types of areas for reading. In
interviews, they found that teachers reported having access to materials and reading
specialists yet, in stark contrast, students interviewed felt “that the classroom was not
conducive to finding books or as a favorite reading location but was viewed as having a
supportive teacher who read to them and helped them to read” (Frey et al., 2005 p. 279).
These two studies show that throughout school districts, teachers, administrators
and students feel good about balanced literacy and its application, but there are still
missing components. Consistency is a crucial component of balanced literacy that is
missing. Many teachers were consistently putting time into guided reading, but that
comes at a cost to other areas of balanced literacy. Frey et al. (2005) discovered a
disconnect between teacher feelings and student feelings in their literacy environment at

24
school. Students did not find the classroom helpful in finding books or for independent
reading. These studies show there is quality work, instruction, and planning in terms of
literacy, but it is still missing the mark when it comes to application for students. This
shows there is room for improvement and room for a more structured approach to certain
parts of literacy instruction. The existing balanced literacy framework provides time for
many parts of literacy to be practiced. With the wealth of technology and the resources
available, teachers can collaborate more effectively, present at reading level materials to
students easily that can be accessed at home or school, and create a more powerful school
and home learning environment.
Student Reading Motivation and Interest
Inspiring and motivating students is a large part of an educator's job. Whether it is
in math, literacy, or science, students show more proficiency when they are intrinsically
motivated. Educators have two important roles when it comes to reading: teach students
how to read and to teach our students to want to read (Gambrel, 2015). Getting students
to want to read is a challenge that educators face, but when a student begins to enjoy
reading, students begin to become better readers. Elementary students who were
intrinsically motivated were more likely to be successful in reading than students who
were extrinsically motivated (Guthrie et al., 2000, p. 331). Other research has shown that
when motivation falls, “reading scores typically do too. When students have little
motivation to read, they read less, spend less time with texts and are slower to develop
early skills such as decoding and fluency” (Brandt et al., 2021, p. 723). Educators play a
large role in keeping motivation up during the elementary years. Educators use different
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strategies to keep student motivation up such as student choice, collaborative reading,
shared reading, and providing students with engaging books and activities.
Interest and motivation
Increasing student interest in reading and student motivation are slightly different
objectives. Interests are usually understood “to be a person’s willingness to engage with
specific content, such as science content or a video game, in a given situation. Note that
interest always deals with a particular object, activity, topic or text” (Gambrel, 2015, p.
44). A person's motivation is their desire or willingness to perform an activity (Gambrel,
2015). In a school setting, educators try to learn student interests and use them as a tool
for motivation. For example, a teacher may notice a student has low motivation for
reading, but is interested in ancient Greece. A teacher may try to find texts about ancient
Greece in order to improve that student’s motivation for reading. It is important for
teachers to find student interests because studies have shown students’ reading
comprehension is greater when a student is reading a text that they are highly interested
in. The cause of the increased comprehension is due to a variety of factors such as a
student may have more prior knowledge on a topic they are interested in, or a student
may be more motivated to read a text that they are interested in (Baldwin et al., 1985).
Educators need to harness student interest and turn that into student motivation to read.
Existing Principles of Increasing Student Interest
As stated earlier, student interest is a key factor in comprehension therefore
teachers are always looking for ways to get students interested in reading. One idea many
educators use is focusing on individual student interests. Teachers may use a student
interest inventory sheet to begin the year, or may organize individual student conferences
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so they can learn more about specific student interests (Springer et al., 2017). By
gathering these interests, teachers can better point students towards text that interests
them.
A second way is when teachers create interest for the whole classroom by creating
engaging instruction for all students. Some ways teachers create engagement is using a
video to start a lesson, going outside to do an observation, or reading texts on an exciting
subject. For example, a teacher may start a butterfly unit by going outside to observe
butterflies, then start an informational text on butterflies. This is termed situational
interest. Situational interest happens when teachers create a climate in the classroom in
which all students are excited to learn (Springer et al., 2017).
A third way is selecting texts that are interesting for students. Schraw et al. (2001)
describes three ways texts can be inherently interesting: coherence, which is how easily
readers can connect with the text, relevance, which refers to how readers can connect the
text with their life experiences, and vividness which refers to the details included in the
text. When all of these elements combine, there is an inherently interesting text. Graphic
novels are a popular genre of text that hits on many of these elements.
A fourth way of creating interest is by teaching students self regulation strategies
when reading. At times, students will be tasked with reading a text that is uninteresting to
them. Teaching students strategies for reading these texts, such as setting a goal or a
purpose for their reading, is important for students to learn. As students move through
grade levels, they will need these skills to read more challenging texts. An effective way
for teachers to teach students self regulation strategies is to use think alouds as a way to
model while reading a text to the class.
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Text Selection in a changing school environment
A quality text selection and range of available texts can support student reading
interest. The availability of online resources, the range and access to texts has become
much less of a barrier than it once was. Selecting quality texts still poses challenges to
educators. Selecting texts that are relevant to the student population is an important part
of choosing texts. There is a more diverse population of students in public schools than
there ever has been. Until recently, the majority of students in United States public
schools were white. According to the National Center for Education Statistics, 43 percent
of students attending public schools are white. It is important to select culturally relevant
texts for classrooms. Culturally responsive teaching is a powerful tool that many teachers
are underprepared or unsure how to implement in their classrooms (Sharma, Christ 2017,
as cited in Darling-Hammond, 2010). In Sharma and Christ’s (2017) article titled “Five
Steps Toward Successful Culturally Relevant Text Selection and Integration”, they lay
out five steps for teachers to increase the quality of their text selection. One of the steps is
to search for culturally relevant texts. Unfortunately, finding culturally relevant texts is
rare in many classrooms (Sharma, Christ 2017 as cited in Currie, 2013; Gangi &
Ferguson, 2006). Teachers can overcome this problem by using all the resources available
to find quality texts.
Summer reading motivation
As stated earlier, many studies show that students experience similar amounts of
learning throughout the school year, regardless of socioeconomic status or academic
ability, but students from lower socioeconomic status or lower academic ability show a
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greater summer learning loss. One way to begin to combat summer learning loss is to
increase student reading motivation. If students are motivated to read, they will be more
likely to read in the summer and stave off summer learning loss. A study done in 2012 by
McGaha and Igo took a closer look at a summer reading program at a high school. The
study found that the “high school made significant progress encouraging students to read
over the summer by providing free, high interest books for all students” (p. 417). Instead
of choosing the book students would read, the students were given the choice of 20 high
interest texts and were able to choose one to read over the summer. The incentive for
completing the summer reading program was extra credit for completing a book
discussion and project. Some of the most identified concepts from the open-ended
responses were that students liked that they picked a book they were interested in, they
connected with the characters and they liked connecting with others through the shared
discussions on the book they chose (McGaha & Igo, 2012). These comments highlight
how important quality text selection and text relevance is to engage students in reading.
The team that carried out the study concluded that providing high interest text choice,
relevant text choice and an appropriate incentive for students had a positive impact on
student reading motivation. Using what was learned in this summer reading program,
educators and schools could create reading resources that are accessible to all students
year round, which would help increase reading motivation, therefore decrease summer
learning loss (Mcgaha & Igo, 2012).
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Just Read
Research shows the importance of student choice, relevance, self regulation, and
feeling connected to texts, yet studies show schools and teachers rarely use these
strategies. In middle schools, teachers rarely differentiate instruction to meet student
needs. Students are assigned to read increasingly complex materials, but teachers spend
little time showing them how to be strategic. Students are expected to know how to read a
wide range of texts, yet in school they are likely limited to teacher-selected class novels
and textbooks. Teachers want students to be able to read more critically, but they seldom
allow them to initiate conversation about books. Most importantly, students are expected
to become independent readers, yet they get limited opportunities to explore their own
interest in reading, read at their own pace, or to make their own decisions about whether
to read a book (Ivey & Broaddus 2001 as cited in Tomlinson, Moon, & Callahan, 1998, p.
350).
There are studies and lots of research that show how to get students interested in
reading, yet in reality many of these strategies are not being used in most classrooms.
There are a number of reasons why that include students do not feel they are given
adequate time to read in school, the state standards may be at odds with what students
actually are interested in, or students feel that the reading they do at school is not as
purposeful as what they do outside of school (Ivey & Broaddus, 2001). In a survey about
what students value in their reading time, students clearly responded with two activities:
free reading (63%) time and (62%) teacher reading aloud (Ivey & Broaddus 2001).
Responses included “I like it that we get to choose our own book”, and “I like it because
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it's quiet and because you get to just think and you don’t have to answer questions”,'
(Ivey & Broaddus, 2001, p. 360). Students also responded to what motivated them most
in reading. The most common response to the question “What makes you want to read in
this class?” was that they were motivated by finding quality texts and having a choice in
what they read (Ivey & Broaddus, 2001). The students' survey expressed that a high
engagement literacy room would include time to read independently, time to listen to the
teacher read and access to a wide range and variety of texts. Time to read and
accessibility to texts are two things that teachers can incorporate into their everyday
classroom and could be a key into motivating students in reading.
Conclusion
Chapter Two contained a review of literature about the question: how can we
utilize technology and in class libraries to support student reading interest and make
quality book selection an independent skill for students? In order to best answer this
question, I reviewed literature about technology and reading, specifically the benefits and
drawbacks of digital and print reading. There are certain drawbacks to digital texts but
the benefits, such as ease of access and range of texts, make using digital texts a must in
classrooms. I looked at the effects of reading at home and how children's home literacy
environment affects their at school literacy ability. I investigated the balanced literacy
framework and how it has been implemented in schools. Lastly, I reviewed how student
reading interest and motivation affects students' literacy at school. Throughout my
review, I found that having time for students to read and choices for students is a key
factor in many areas of student literacy growth. Using the technology available, we can
provide students with more choice than ever, students have access to a nearly unlimited
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number of books and students can access those books any time of month of the year. It is
now critical to put those resources to better use and empower students to use all the
resources available to them so they are able to find books that interest them and will
motivate them to read more.
Chapter Three takes a deeper look at how I answer the question How can using an
intervention based on a comprehension strategy increase student reading interest? The
project consists of a six week intervention for teachers to use with students who need
support in comprehension of whole texts. Chapter Three also discusses the setting, and
audience for this project.
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CHAPTER THREE
Project Description
Introduction
Reading and literacy skills are worked on throughout the day in the classroom. In
my classroom we have whole group mini-lessons, small group guided reading, small
group interventions for students who need support in letter sounds or phonics, and
independent reading time. I progress monitor or assess for all parts of reading except for
independent reading. In Chapter Two, there was shown to be a plethora of research about
the benefits of independent reading time at school. I strongly believe independent reading
time is a vital part of the day but I was looking for a way to make independent reading
time more intentional for all students.The purpose of this capstone was to answer the
question How can using an intervention based on a comprehension strategy increase
student reading interest. In answering that question, I have created an intervention to be
used during independent reading time to support students in comprehension skills.
Independent reading time in my classroom is a time when students are able to choose any
book they like and read it. I find this time invaluable but I would like a more structured
way to support students in independent reading. This is where my project comes in. My
project is an intervention to be used during independent reading time to support students
in their comprehension and book selection. I believe supporting these skills will in turn
support students in making their independent reading time more valuable.
The purpose of this chapter is to provide educators with a description of the
intervention and how to utilize it in the classroom. The end goal for students is to
increase their comprehension skills of whole texts. The end goal for educators is to create
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a more structure independent reading time in the classroom.This chapter will contain
sections about who the intended audience is, what the context of the project is, what
frameworks will be used in creating the resources, an overview of the project along with
when the project will take place, and a rationale for the project.
Rationale
As a teacher, I feel successful when students in my classroom are picking out
books they enjoy and independently reading. For many students in primary grades, that is
a challenge that some teachers are working on all year. According to research done by
Springer, Harris and Dole (2017 as cited in Gambrell 2015), “educators ‘have two equally
important reading goals: to teach our students to read and to teach our students to want to
read’” (p. 259). Students who are motivated to read increase their personal interest in
reading and they increase their comprehension skills (Springer et al., 2017). In my
classroom, independent reading time is an important time to build a passion for reading.
In Jennifer Serravallo’s research for her book Understanding Texts and Readers, she
noticed that there were some students who were able to read a running record with
fluency and accuracy on comprehension questions, but could not answer similar
comprehension questions when tasked with reading a whole text. Serravallo concluded
that running records were assessing a different skill set than reading who texts (Serravallo
2018). That is something I notice students struggling with in the classroom. Students are
not able to give concise summaries of whole texts we read in the classroom.
Using the Understanding by Design (Wiggins & Mctighe, 2005), I thought about
what I want students to achieve by the end of my project. I want students to be able to
comprehend whole texts and make informed decisions about what they want to read next.
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Using this framework helped me stay focused on the outcome I wanted. According to
Understanding by Design, some key characteristics of the best design are clear
performance goals, and clear models and modeling (Wiggins & Mctighe, 2005, p.
196-197) . This is why my project focuses on a direct modeling instruction of
summarizing, and sequencing to help students better understand what they are reading.
The intervention takes place during independent reading time. Research has shown that
independent reading can improve student achievement in literacy and other content areas
(Allington & Gabriel, 2012). Using time for independent reading and this intervention
will give students time to read but also support students who may find independent
reading time challenging due to their current reading level. Readers who are struggling
are often given too challenging texts throughout the school day (Allington & Gabriel
2012, p. 12). My project will support students who are struggling with comprehension
skills. Through the intervention, my hope is that students are able to better comprehend
what they are reading, and make an informed decision on what to read.
Project Description
Setting
The district where this project will take place is a large metropolitan city with a
diverse student population. The district in the past year has also gone through major
changes. In the past year, about 50 percent of the student population has been directed to
go to a new school. The demographics of the school where the project will take place are
57 percent of students on free and reduced lunch, 22 percent of the students receive
special education services, and about 20 percent of the population are English language
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learners. 42 percent of students identify as Black, 30 percent identify as White, 10
percent identify as Hispanic, and about 6 percent identify as Asian or Native American.
Audience
The intended audience is classroom teachers in second through fifth grade who
are looking for a new way to engage readers in independent reading and to propel readers
to independently select books that they have high interest in and are at their reading level.
The goal is to provide teachers with a student reading interest form that students fill out
throughout the year, and a comprehension intervention that supports summarizing,
sequencing and questioning comprehension skills. This reading interest form will be used
throughout the school year.
Project Description
This project provides educators with a six week intervention guide to support
reading comprehension strategies and a student book form that will support students in
their book selection and promote book discussion in class. The intervention guide has a
diagnostic and weekly assessment, two tiers of support, and a student reading form to
track books read throughout the year. The intervention guide has weekly progress
monitoring assessments on Seesaw. The teacher will review biweekly to see progress
being made. After the diagnostic assessment is given, students will be put into three tiers
of support.
Whole Class Diagnostic Assessment and Rubric
The whole class diagnostic assessment assesses students skills in two areas:
summarizing, and sequencing. This diagnostic will be given towards the beginning of the
year. During the assessment, students will listen to Enemy Pie by Derek Munson, and
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then use Seesaw to answer three questions (Appendix A). They can answer questions by
writing, drawing or voice recording. After the assessment has been given, the teacher will
review and score the assessment based on the diagnostic assessment rubric (Appendix A).
Using this rubric, teachers will place students into a tier of support. Students placed in
Tiers Two and Three will receive the six week intervention beginning the next day.
Tiers of Support
Students who score three or higher on the diagnostic will be placed in Tier One.
Students in Tier One are students who are at grade level. Students in Tier One will read
independently during independent reading and fill out the book form (Appendix B) on
Seesaw with little to no support. Students in Tier one will have a weekly book discussion
in which they highlight one of the books they have read that week.
Students who score two on the diagnostic assessment will be placed in the Tier
Two intervention. Students in Tier Two will read or listen to the intervention books
independently and then meet in a small group to go through the teacher guided lesson for
the day (Appendix C). Teachers will use the week overview and the daily lessons for
students in Tier Two (Appendix D). Each week focuses on one book. Teachers and
students will use the fiction or nonfiction workbook to support their work through the
book (Appendix E). Students in Tier Two will be progressed monitored weekly using an
assessment form on Seesaw (Appendix F). The teacher will choose the book that will be
used for the weekly assessment. The intervention will last six weeks.
Students who score one or lower on the assessment will be placed in Tier Three.
Students in Tier Three will receive direct instruction of summarizing stories. Teachers
will utilize the week overview and the daily lessons (Appendices H-I). Teachers will read
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the selected texts to students. Students will listen to books read by the facilitator or listen
to books accessed from an online library. Applying the concepts of Understanding by
Design (Mcgtihe and Wiggins, 2005) students in Tier Three will receive direct modeling
and instruction from the teacher to support their summarizing skills. For example, as the
teacher is reading, the teacher will stop and think aloud about characters, setting, and
other noticings in the text. Students and teachers will fill out the weekly workbook
(Appendix E) together. Students in Tier Three will be progressed monitored weekly using
an assessment form on Seesaw (Appendix F). Students will listen to a book online that
has been chosen by the teacher, and then answer the comprehension questions on Seesaw.
The intervention will last six weeks.
After the six week intervention has been completed, the teacher will review the
assessments then decide if students can move to a different tier of intervention. Students
who exit will continue using the reading tracking form to help guide their interests and
book selection.
Book Form and Book Discussion
The book review form on Seesaw(Appendix B) will be used throughout the year
by all students. To begin the year, the teacher will model how to fill the form out after a
read aloud each day. Students will be given a few minutes to complete the form after
independent reading time each day. It is important that this time is given to students to get
in the routine of filling out the form. The teacher will informally review these each week.
Once a week, students will be given time to talk with another student about a book they
read that week. Each pair of students will use the book talk discussion worksheet
(Appendix G). The form has three questions on it: What was your favorite text you read
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this week, what was the text mostly about, and would you recommend this book to a
classmate? The goal of this activity is to have student to student discussions about books.
Framework
The framework on which this project is based is the transformative learning
theory. This theory is “an approach to teaching based on promoting, where educators
challenge learners to critically question and assess the integrity of their deeply held
assumptions” (Eschenbacher & Fleming, T., 2020, as cited in Mezirow & Taylor, 2009, p.
659). Now is the time for educators to become reflective of our past experiences and
make changes. The pandemic has changed education in many ways. My project idea
comes from taking a step back and reflecting on what my students have missed and need
most in their learning. I believe that the pressure of high stakes tests and the churn
through standards has gotten educators and students away from the joy of learning. The
main goal of this project is to get students reading more books.
Assessment
Students will be given an initial diagnostic assessment so the teacher can review
and decide on the appropriate tier of support. Students in Tier One will fill out the student
reading form and the teacher will review on Seesaw. Students in Tier Two and Three will
be assessed informally each day with the use of exit tickets, and monitored with a weekly
or bi-weekly assessment on the learning targets for the week.
Timeline
The research and creation of my project will take place in summer 2022. The
project will be implemented in a second grade classroom throughout the 2022-2023
school year. The resources will be used throughout the entire school year.
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Summary
Chapter Three has provided an overview of my project, project setting and
audience and my rationale for the project. The project seeks to make reading high interest
books accessible to all students, regardless of reading level or interests. Using technology
paired with intentional in class will advance students literacy skills, and most importantly
their personal joy of reading. I hope the resources I created will assist educators in
promoting the joy of reading. I also hope the resources and intervention I created
provides a structured way for educators to guide students in book selection. In Chapter
Four, I analyze results and revisit my guiding idea, which was to provide educators with a
framework to support students in their home literacy environment and support students in
their independent book selection by using a student form for tracking books read
throughout the school year.
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CHAPTER FOUR
Conclusion
Introduction
One of my favorite things to do in my classroom is to read. I love reading alouds
to the class, listening to students read, having quiet time everyday for students to choose
any book they want to read, and listening to stories online. As a teacher, I know learning
to read is a vital skill for every student. I want to support my students in developing a
passion for reading. I hope to turn students on to the pleasure and enjoyment reading can
bring to their lives. Since the COVID-19 pandemic, I feel like there has been a greater
pressure to catch students up to grade level standards. This has led to a tightly packed
schedule in my classroom in which it is challenging to find time to have a silent reading
time, let alone getting to all the science and social studies standards. This led me to think
about how I can incorporate independent reading into each day and also keep progress
and support students in their independent reading. This led me to my question, How can
using an intervention based on a comprehension strategy increase student reading
interest? Through this question, I have challenged myself to make independent reading
time a time where students are free to read and look at any book they choose, while also
monitoring their progress on comprehension and keeping a monitor on books they have
read.
In this chapter, I reflect on my learnings as a researcher, writer and learner
through the capstone process. I revisit the literature I reviewed and reflect on the most
important literature. I review the implications and limitations of my project. I describe
future projects, including an idea in which I can squeeze in more independent reading
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time. Lastly, I show how I will communicate results to my coworkers and how this
project could support their students.
Learnings from Capstone Process
During the capstone process, I learned a lot about myself as a researcher, writer
and learner. As a researcher, I learned I could be one. Researching is something that I
have not done for a long time and academic research is something I have never done
before. It was fun to learn how to use the research tools and the process of researching.
There were many unexpected learnings during my research. I learned a great deal about
the importance of reading and how students learn best. As a teacher, reading is something
we have frequently had professional development about yet through my research, I made
many revelations about reading that were new to me. I have learned most about myself as
a writer. I have never considered myself a writer, therefore, completing all the writing for
the capstone was a great personal undertaking for me.
Throughout my research, I continually discovered articles that made me rethink
some of my current way of teaching. One study that stuck out to me was done by
Anderson, Evertson, and Brophy in 1979 where they discovered that students learned best
when they were reading passages with one hundred percent accuracy. Through their
research they also found, when asking first grade readers comprehension questions, “it is
important that most (although not all) of the questions asked of the students result in
correct answers. When errors occur, the feedback to students may serve to turn the error
into a successful learning experience through sustaining feedback” (p. 221). Students
need to have some productive struggle, but it is important teachers are responding to
struggle in an appropriate way. For example, using progress monitoring, or assessing on a
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regular basis to make sure students are getting what they need. In my teaching, I never
attempt to ask difficult questions or questions that students will struggle to answer, but
this research reminded me that students need to feel successful at school. This goes back
to feeling the pressure to get students to grade level standards too. If students are behind
and need to catch up, it is vital they continually feel positive about their learning and
understanding of the material. For some students that might mean being explicit with
comprehension skills and explicitly modeling the main idea and key details of texts
before asking them as individuals to answer the questions. This research also led me to a
greater understanding of why my project is beneficial to students. During classroom read
alouds, not all students are able to answer questions and as a teacher, I may be focused on
a different standard during the read aloud. The intervention I created can support students
who are struggling with basic comprehension skills, such as summarizing and sequencing
within an engaging activity.
Throughout my capstone I have also learned the importance of progress
monitoring and assessment. My capstone project began because I felt that students were
making great progress in reading because of my focus on giving them independent
reading time each day. This time was directly after lunch and students were able to read
whichever book they chose. It did not have to be a leveled reader or a specific genre.
During the 2021-2022 school year, I had a number of students make the transition from
learning to read to becoming seasoned readers. Students who began the year reading 20
words per minute and ended the year reading 80 or more words per minute. I felt that a
large portion of the progress that was made was due to the independent reading time. The
problem was I did not have any data or way to show independent reading time made any
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difference. The only “data” I had was through informal observations of the class and
noticing everyone had a book in their hand. My research and learnings have shown it is
vital to have assessments and monitors to track progress. I also learned that creating these
assessments and progress monitors is not a challenge and finding the time to complete
them is possible. Jennifer Serravallo is a well known author and teacher who has
published and researched strategies that support teachers to make goal-directed
responsive strategy instruction, conferring, and small group work doable in every
classroom. She stated in an interview that "Conferring with students, keeping their
reading on track, setting goals, making ongoing assessments--when teachers do all of
that, they can turn students who know how to read into readers” (Truby, 2012 p.30).
These learnings have shown me how to create effective assessments and progress
monitors that will help keep students on track and support teachers in making that work
doable. One struggle I have as a teacher is to find time to complete all the curriculum
while also keeping the learning fun. Sometimes I struggle with doing fun activities in my
classroom because I feel like I need to use that time to squeeze in as much curriculum
and standards work as I can. On the other hand, when I give my students consistent time
to practice reading skills independently, students increase reading achievement, increase
vocabulary and word recognition (Messer, 2020). These ideas and strategies made me
think making an intervention based on comprehension skills is an important piece that
has been missing in my classroom. With the use of this intervention, I can now feel
confident that the time spent independently reading in my classroom is also making
students more successful in their reading skills.
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Implications of Project
My biggest hope for this project is that other teachers see the value in taking time
each day to implement this intervention during independent reading time. This is an
important time for teachers and students and with this intervention, teachers will be able
to track progress of their students. Anecdotally, I know teachers that have struggled with
allowing students to read books not at their level because it might hinder their reading
progress. I believe this intervention will show teachers that giving students that time is
important but that time can also be used to intervene with students who need it and keep
independent reading rigourous for all students, no matter their individual reading level.
Another implication from this project is how simple it can be to set up and track
progress on any skill in any subject. I know I can get overwhelmed with all the progress
tracking I do with students, but it does not have to be time consuming or difficult. This
project has also shown me that any activity I do in my classroom on a consistent basis
can be progress monitored and this will help the teacher understand if that activity is
working and important enough to continue.
Limitations of Project
The scope of this project is limited due to the time constraints of the course. I was
able to research and create a project that includes six solid weeks of intervention lessons
for two different tiers. The intervention is focused on three comprehension skills;
summarizing, sequencing and questioning. These are only a few of the key
comprehension skills. A full intervention guide would have tiers and interventions for all
comprehension skills.
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I also believe one of the biggest challenges my project will face is finding the
time to insert it in a typical classroom day. In creating my project, I am able to picture
where this intervention and time for independent reading will fit in in my classroom, but
in showing the project to other teachers, their biggest concern was when will they be able
to find time to do this intervention along with the other activities and lessons that are
required. During this project, I got very focused on how this will benefit my students and
me, which is why I am passionate about this project, but getting other teachers on board
will take more time. I think as I use this project throughout the year, I will continually be
reviewing the data collected on the assessments and progress monitors. I will use that
data to make changes throughout the year in hopes to make the intervention better. After
implementing the project for a year, I will also go back to the data which will hopefully
support my claim that this intervention and independent reading time is an important
activity.
Benefit to the Profession
My hope is that the intervention and student tracking provides teachers an
opportunity to make independent reading time more rigorous, but also continue giving
students the opportunity to choose their own books to read and keep progress on their
time independently reading. Independent reading time can be an important part of each
day. Using the intervention guide will support students in their independent reading and
comprehension skills. Making progress in these areas are a key area that students need to
develop. Students who develop an intrinsic interest in reading have shown greater skills
and achievement in reading (Guthrie et al., 2000 as cited in Guthrie, Wigfield, Metsala
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and Cox, 1999, p. 331). The hope of this project is to track and gently guide students in
their journey of becoming passionate readers.
Conclusion
Chapter Four provides a reflection of my capstone project. First, the chapter
provided a reflection on my learnings as a whole, specifically my reflection on myself as
a researcher, writer, and learner. Second, it reviewed the literature that made the most
impact on my project. This research has shown me it is vital to provide students with the
necessary time and support during independent reading time. It is important to make this
time intentional for both teachers and students so the most learning can take place. Third,
it examined the limitations and implications of the project. Finally, it reviewed the
benefits to the profession. It is my hope that this project shows educators the importance
of independent reading each day and how to make independent reading time intentional
and successful for all students.
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Week 1
Book Title (Fiction)
________________________

Name:____________________________
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Day 1

Characters:

Main Character

Who is the main character in the story?
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Day 2:

Places in the story:

Setting:

Day 3:

What happens at the end?:
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Day 4:

Beginning:

Middle:

End:

*BONUS*

Did you enjoy this story? Why or why not?
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Week 1
Book Title (Nonfiction)
________________________

Name:____________________________
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Day 1

Main Purpose of the text:

Day 2:

Details to support the main purpose?
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Day 3:

Main Purpose

Detail 1

Detail 2

Day 4:

What similar book did you find?

Detail 3
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